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Key Findings 
 
The 2024 FEDEC Mapping offers an overview of the professional circus education sector, based 
on data from 41 member organisations. Among them, 23 schools – including 13 Higher 
Education (HE) institutions – have participated in all surveys since 2021, allowing robust 
comparison over time. 
 
Key Findings 

• Recently established schools increasingly adopt hybrid organisational and legal forms, 
combining non-profit educational missions with commercial activities (e.g. production, 
residencies, events).  

• Secondary, Preparatory and Vocational training remain the dominant offer (73%) 
across the network. FEDEC currently includes 17 members delivering Higher Education 
programmes in circus arts (up from 13 in 2021). 

• Out of a total cohort of more than 2300 students, in 2023 around 800 students 
graduated from FEDEC professional schools. However, within the constant sample of 23 
schools the number of graduates dropped by 18% since 2021. 

• Female representation continues to grow across the network. Women now represent 
69% of students, 68,5% of administrative staff and in 2024 - for the first time - they 
became the majority among teachers (53%). The proportion of women has also 
increased among technical staff, reaching 21% in 2024 (up from 15% in 2022), although 
this group remains predominantly male. 

• A large majority (70%) of the 1.700 teachers employed in FEDEC schools are freelancers. 
Same applies to riggers: only 58,5% of schools are employing exclusively technical staff. 

• In France and Canada, both students and teachers are predominantly national, though 
international students still represent around 20%. Conversely, schools in Italy, Spain and 
Portugal report an international majority among students but largely national teaching 
teams. 

• The classical circus education structure (leisure school -> preparatory/VET school -> 
Higher education institution) remains overwhelmingly predominant. 

• Since 2020, the total number of student applications has increased, reaching 4.070 
across the network. However, 42% of schools reported a decline in applications over the 
past two years. 

• Emerging disciplines: pole dance now taught in 27% of schools (up from just 1 in 2021); 
trampo-wall in 20%. 
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Overall outlook 
The FEDEC network continues to grow and now encompasses over 80 members, representing 
2.331 students in the professional pathway and around 1.700 teacher.  
However, this growth mainly stems from new members, while the constant sample shows 
stability or slight decline in student and graduate numbers. 
The mapping 2024 shows how professional circus education is a resilient yet fragile sector, 
marked by strong commitment to artistic and pedagogical innovation, but still facing structural 
challenges in recruitment, employment stability, and graduates’ integration into the 
professional field. 
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1) Background 
 
The FEDEC Mapping is a recurring survey conducted every 2–3 years to document the evolution 
of the professional circus education sector across the FEDEC network. The Mapping provides 
both a snapshot of the network’s composition (with quantitative data about students, teachers 
and administrative & technical staff) and a deeper analysis of specific focus topics.  
 
This initiative is essential to understand trends and challenges in circus education, to inform 
advocacy, and to strengthen cooperation between schools. 
 
Previous editions were carried out in 2021 and 2023, plus a special edition in 2020 focused on 
the impact of the COVID-19 pandemic. The 2024 edition focused on professional integration 
mechanisms and the links FEDEC schools have with the leisure sector. 
 
2) Methodological approach  
 
The survey was carried out through an online questionnaire shared with all FEDEC member 
schools. The questionnaire was open from 8 June to 19 August 2024, and reopened for two 
additional weeks in September to collect further responses. Respondents were asked to provide 
both quantitative and qualitative data on their activities, students, staff, programmes, and 
partnerships. 
 
The data collected was analysed across the following domains: 

• Demographics and participation of students, teachers and staff 
• Professional integration mechanisms 
• Collaborations with leisure schools 
• Trends in student selection processes 
• Comparative analysis over time, with a focus on schools that participated in multiple 

surveys 
 
3) Participation 
 
In 2024, the FEDEC network comprised 81 members across 34 countries throughout Europe and 
the world:  

• 60 full members: Organisations teaching circus arts at Intermediate (Secondary, 
Vocational, Preparatory) and Higher Education level, with the aim to form future 
professionals and artists in the field. 

• 21 partner members: National associations, circus hubs, festivals related to circus arts 
education, as well as schools and other educational organisations positioned at the 
intersection between leisure and professional sectors (evolving towards professional 
training). 
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A total of 41 schools participated in the 2024 survey, including 37 full members and 4 partner 
members. 2024 marked the first time the survey was opened to partner members, notably to 
those schools operating at the intersection between professional and leisure sectors. 
 
The participation rate was 62% among full members (37 out of 60). While this represents a 
decline compared to previous editions, the 2024 mapping benefits from strong longitudinal 
continuity:  
 

• 2020: 45 respondents out of 50 full members (90%) 
• 2021: 39 respondents out of 51 full members (76%) 
• 2023: 40 respondents out of 51 full members (67%) 

 
A notable strength of this edition is that 23 schools have participated in all surveys since 2021, 
providing a robust basis for trend analysis in the post-COVID recovery period. This continuity is 
particularly relevant as the FEDEC membership has evolved: 6 full members have left since 2021 
(mostly due to closure or discontinuation of professional training), while 15 new schools joined 
the network. 
 
Furthermore, among the 15 current Higher Education (HE) institutions in FEDEC, 13 have 
consistently answered all surveys since 2021 (87% participation rate among HE members). The 
Kyiv Municipal Academy of Performing and Circus Arts (Ukraine) joined FEDEC in 2024. 
 
4) Geographic Distribution 
 
The geographic distribution of respondents reflects FEDEC’s situation: a European foundation 
with global reach. Most respondents come from European Union (32 schools, 78%), with France 
leading participation (12 schools, 29% of respondents), reflecting the country's historical role in 
contemporary circus development and its extensive network of professional educational 
organisations.  
 
5) Legal Status and Financial model 
 
The 2024 results confirm the predominantly non-profit nature of professional circus education: 
 

• Non-profit organisations: 71% (29 out of 41) 
• Public institutions: 19.5% (8) 
• Cooperatives and private companies: 9.5% (4) 

 
These formal categories, however, do not capture the full reality. Many schools are legally 
registered as associations but operate essentially as public institutions, relying heavily on public 
funding and oversight that shape their educational mission. 
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All FEDEC Higher Education institutions are fundamentally operating as public entities, regardless 
of their formal legal designation. This reflects the substantial public investment required to 
maintain the infrastructure, faculty expertise, and international recognition necessary for circus 
arts higher education. 
 
Recently established schools increasingly adopt hybrid models that combine non-profit 
educational missions with commercial activities. These mixed organisations typically host both a 
school and a circus company, aiming at greater financial sustainability and integration of 
education with professional practice. This organisational form often provides schools with 
greater independence from public authorities in terms of content and methodology for 
teaching circus, as well as developing other activities such as performances, events, and catering. 
This autonomy proves particularly valuable for schools seeking to innovate in curriculum 
development, forge international partnerships, and respond rapidly to evolving industry 
demands. 
 
This approach, observed in 9 of the 15 new members since 2021, aims to ensure greater financial 
sustainability and closer integration of education with professional practice. Three of these new 
members were created within the last 10 years, and all follow such hybrid structures. 
 
6) Educational Offer 
 

Leisure Intermediate HE Professional dvlp 
63% 73% 32% 24% 

 
Schools offering all education 
levels 

2 ENC & NCCA 

Schools offering Interm & HE 3 KMACPA, Fratellini, ECQ 
Schools offering only Interm 26  
Schools offering only HE 10  

 
The 2024 survey confirms that FEDEC schools provide a diversity of educational programmes. 
Secondary, Preparatory and Vocational training remains the dominant offer across the network, 
with 30 out of 41 respondents (73%) providing such kind of courses. It was 67% in 2021. Within 
these: 
 

• 12 schools – 40% of all intermediate schools – are exclusively “preparatory”: they 
declared that they only prepare students to apply for auditions at Higher Education 
institutions. 

• 1 school prepares students exclusively for direct entry into the job market - notably 
Circadium in the United States, a country where there are no certified higher circus 
education programmes. 

• 18 schools – 60% of all intermediate schools - offer dual preparation, preparing students 
for both auditions and the professional world. 
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Higher Education Programmes 
 
17 FEDEC members are currently offering Higher Education (HE) programmes:  
 

1. Académie Fratellini (France)  
2. Centre National des Arts du Cirque - CNAC (France)  
3. Circomedia (United Kingdom) 
4. Codarts, University of the Arts (Netherlands)  
5. École de cirque de Québec (Canada)  
6. École nationale de cirque (Canada)  
7. Écoles Supérieure des Arts du Cirque de Toulouse - Occitanie - Esacto'Lido (France)  
8. École Supérieure des Arts du Cirque - ESAC (Belgium)  
9. Fondazione Cirko Vertigo (Italy)  
10. Fontys Circus and Performance Art (Netherlands)  
11. Kyiv Municipal Academy of Performing and Circus Arts – KMACPA (Ukraine)  
12. National Center for Circus Arts - NCCA (United Kingdom)  
13. National Institute of Circus Arts – NICA (Australia) 
14. Stockholm University of the Arts – SKH (Sweden)  
15. Turku University of Applied Sciences, Turku Arts Academy - TUAS (Finland) 
16. Universidad Nacional de Tres de Febrero – UNTREF (Argentina) 
17. Universidade de Campinas – UNICAMP (Brasil) 

 
In 2021, the schools offering HE programmes were 13. KMAPCA, UNTREF and UNICAMP joined 
FEDEC in 2024, while Fondazione Cirko Vertigo started offering a HE programme in 2023.  
Out of the total 17, 11 HE institutions have been present since 2021, providing consistent data 
for long-term comparison.  
 
Other Educational Offerings 
  
Leisure and recreational courses are offered by 26 schools (63%, the same percentage of 2023 
and 2021) a hint that most professional schools maintain connections with the broader circus 
community through non-professional programming. (More info in the section dedicated to the 
collaborations with the Leisure sector).  
 
Professional development courses (addressing teachers and professionals) are offered by 10 
schools (24%). 4 of them are HE institutions (ENC, ESACTO’Lido, NCCA, SKH) and the others are 
Intermediate schools, plus one school (Galway Community Circus, Ireland), that does not 
currently offer professional education to aspiring circus artists.  
 
Respondents were asked to provide more info about their professional development courses: 
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• Most schools (7 of 10) are providing professional development courses aimed at 
professionals or future professionals in the field of youth and social circus (i.e. as a 
trainer/facilitator in leisure level circus schools) 

• HE institutions are providing courses to their teaching staff, or to people willing to 
become teaching staff. Main topics are pedagogy, nutrition, harassment prevention, 
first help.  

• Some are providing technical and artistic development courses, to help young artists 
develop their artistic vision. 

• A few (SKH and ENC) also offer independent courses in circus directing, research, or 
rigging. 

 
7) Publics: students, teachers, staff 
 
Students 
 
In 2024, the FEDEC network reached 30.170 students across all levels of training (leisure, 
intermediate, HE, professional development).  
Within the professional pathway (i.e. students who want to become circus artists, therefore 
attending schools in Intermediate and HE levels), 2.331 students were enrolled at the time of the 
survey: 1.399 in Intermediate (secondary/preparatory/VET) and 932 in Higher Education (HE). 
 

Total number of students 
 

Educational level 2024 2021 
Intermediate Students  1399 1459 
HE Students 932 588 
Interm+HE Students 2331 2047 
All students (Interm, HE, Leisure, Prof dvlp) 30.170 27.941 

 
At first glance, the figures suggest an expansion of circus education in the FEDEC network, with 
the total number of students increasing from 27,941 in 2021 to 30,170 in 2024. 
 
However, when the analysis is restricted to the 23 schools that consistently answered the 
Mapping survey in 2021, 2023 and 2024, a different picture emerges. In this constant sample, 
the total number of students is stable: from 24.737 in 2021 to 24.881 in 2024.  
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Total number of students - 23 Schools 2021-2024 
 

Educational level 2024 2021 
Intermediate Students  628 690 
HE Students 506 466 
Interm+HE Students 1134 1156 
All students (Int, HE, Leisure, Prof dvlp) 24.881 24.734 

 
 
Within this constant sample, HE and Intermediate students declined slightly from 1.156 in 2021 
to 1.134 students in 2024.  
 
Graduates  
 
Respondents were also asked to provide figures about students who graduated in the last 
completed school year, 2022/2023. The network reported 461 graduates from Intermediate 
programmes and 321 from HE programmes, for a total of 801. This represents a slight increase 
compared to what recorded in 2021 (747 graduates). 
 

Graduates 2022/23 2019/20 
Intermediate Students  480 / 
HE Students 321 / 
Int+HE Students 801 747 

 
Yet, once again, the constant sample of 23 schools highlights a different dynamic. In these 
schools, the number of graduates dropped from 533 in 2021 to 436 in 2024 (-18%). 
This sharp decrease suggests that many schools are recruiting less students. At FEDEC, we are 
aware that some schools recently moved from holding auditions every year to every two years: 
this could be one of the reasons for this decrease.  
 

Graduates - 23 Schools 2021-2024 2022/23 2019/20 
Intermediate Students  233 256 
HE Students 203 277 
Int+HE Students 436 533 

 
 
Gender  
 
Out of the total number of students, 69% of them consider themselves female, while 30%, male 
and 1% do not recognise themselves in these categories. 
If we focus on Intermediate (VET/Secondary/Preparatory) and HE students, the figures change a 
little bit, but female remain predominant: 
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 Female Male Other 
Int Students  67% 32% 1% 
HE Students 61% 36% 3% 
Int+HE Students 64% 34% 2% 
All students 69% 30% 1% 

 
Notably, HE institutions have a higher percentage of male and non-binary students. 
Furthermore, female participation has increased since 2021, when females accounted for 57% 
of the students, while males were 42%.   
 
Nationalities 
 
For the first time ever, in 2024 FEDEC attempted to record the nationalities of students attending 
FEDEC schools. Not all schools were able to provide such data, nevertheless we were able to find 
some trends. A total of 59 different nationalities are represented in FEDEC schools, with the top 
10 being:  

 
Nationality Percentage 
French 21.96% 
British 19.26% 
Italian 8.87% 
Canadian 8.20% 
Portuguese 4.56% 
Spanish 4.31% 
American 4.82% 
German 3.80% 
Chilean 2.53% 
Brazilian 1.86% 

 
To be noted: due to the consequences of Brexit, international students in UK schools almost 
disappeared. For instance, NCCA passed from 25% HE international students in 2022 to 0% in 
2024.  
 
These data become more interesting if we compare students’ nationalities with teachers’ 
nationalities.  
 
In most countries, schools tend to have a greater number of national teachers, while students 
are mostly coming from different countries. 
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 FEDEC France Canada Spain Italy Portugal 
% National 
teachers 78,5% 84% 100% 80% 60% 57% 
% National 
students  64,5% 71% 74% 38% 49% 41% 
% Average 
difference 14 12 26 42 11 8,5 

 
However, trends change according to the country where the school is based. In the table above 
we considered all countries in which at least 2 FEDEC member schools are based.  
 
In France and Canada, both students and teachers are predominantly national, but international 
students still account for around 20%, while international teachers are much fewer.  
In schools based in Italy, Portugal and Spain, international students represent the majority. But 
while teaching staff in Spain is mainly Spanish, in Italy and Portugal is more diverse, with 
international and national teachers almost equalised.  
 
Transition and pathways 
 
In this Mapping 2024, we looked deeper into how circus students transition through education 
to the professional world. Schools offering Intermediate (Secondary, Preparatory and Vocational) 
programmes were asked to provide data about their graduates, focusing on the last completed 
academic year, 2022/23.  
 
Nearly half of Intermediate graduates (47%) continued into HE, while a quarter (24%) entered 
the professional world as circus artists. The remaining (29%) pursued other paths, such as going 
to another intermediate school (in most cases) or changing their career by going to HE in other 
fields (mostly performing arts). This distribution confirms the dual role of Intermediate schools: 
preparing students both for auditions to HE institutions and for direct entry into the job market. 
This is in line with the data that 40% of all FEDEC Intermediate schools are exclusively preparing 
students for the auditions to enter HE (section on educational offer).  
 

Graduated 2022/23 who 
went to an HE 

47% 

Graduated 2022/23 who 
enter professional world 

24% 

Graduated 2022/23 who 
did other choices 

29% 

 
Are Intermediate schools training successful candidates for HE? We also asked respondents to 
tell us the background of selected students in the academic year 2022/23, for both Intermediate 
and HE level.   
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From another 
course in the same 

school 
From a leisure 

school 

From another 
professional 

school 
Other 

Selected students 
in 2022/23 – all 
schools 16,5% 34% 26,5% 23% 
Only in HE 
institutions 2% 38% 52% 8% 

 
Most students selected for a professional course in FEDEC schools came from a leisure school 
(34%), while one quarter came from another professional school.  
If we consider only HE institutions, half of the selected candidates came from another 
professional school (in this case, we assume it means “Intermediate school” and not another HE 
institution), while 38% of them came from a leisure school. 
 
According to this data, Circus education across the FEDEC network continues to follow a 
recognisable structure. Despite many intermediate schools diversifying their offerings with 
vocational certifications and job market preparation – the classical circus education structure 
(leisure school -> preparatory/VET school -> Higher education institution) remains 
overwhelmingly predominant. 
 
Parallel to this, it is worth noting that the Leisure sector is playing a relevant role in feeding HE 
programmes. 
 
Outside circus education, schools quoted the following sectors as feeding into professional circus 
education: acroyoga, dance, theatre, sport, pole dance.     
 
Auditions 
 
Respondents were also asked to provide data on student applications to enter a professional 
school in the last 4 academic years (from 2020/21 to 2023/24). 
 

Year 2020/21 2021/22 2022/23 2023/24 
Candidates 3829 4008 3916 4070 
Selected 1521 (40%) 1487 (37%) 1497 (38%) 1520 (37%) 
Candidates (only 
HE) 2882 3079 2832 3057 
Selected (only 
HE) 1073 (37%) 1035 (34%) 1033 (36%) 1020 (33%) 

 
Globally, the number of candidates has increased since 2020/2021, when COVID pandemic 
probably had an impact in terms of mobility and motivation.  
At the same time, the number of selected candidates has remained relatively stable, reflecting a 
growing competition for places.  
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Nevertheless, almost half of the respondents (42%) reported a loss of candidates in 2024 
compared to the previous 2 years, while only 21% reported an increase and the remaining schools 
remained mostly stable.  
 
Moreover, if we focus only on HE institutions, the number of selected students has constantly 
decreased over the last 4 years, despite a growing number of candidates. This suggests that most 
schools lack the resources to expand cohort sizes.   
 

Gender Female Male Other 
Candidates 
2022/23  

63% 36% 1% 

Only HE 59,5% 40% 0,5% 
 
Finally, gender distribution among candidates is broadly consistent with that of current students 
and graduates, with a clear female majority across all levels.  
 

 Female Male Other 
Int Students  67% 32% 1% 
HE Students 61% 36% 3% 
Int+HE Students 64% 34% 2% 
All students 69% 30% 1% 

 
 
Teachers 
 
  

Year Teachers Permanent Freelances Other ETP 
2024 1708 30% 60% 10% 485 
2021 1338 / / / 321 

 
In 2024, respondents declared a total of 1.708 teachers. This figure includes all types of contracts 
(full-time, part-time, freelance), as well as invited teachers and directors. Freelancers constitute 
the majority, accounting for 60% of the total teaching staff. 
 
Constant sample (23 schools, 2021–2024) 
 

Year  Teachers Permanent Freelances Other ETP 
2024 1111 18% 70% 12% 133 
2021 974 / / / 151 
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If we focus only on the 23 schools that consistently answered the Mapping survey in 2021, 2023 
and 2024, we observe an increase in the total number of teachers: from 974 in 2021 to 1.111 in 
2024. 
However, when considering only permanent teachers, the declared full-time equivalent 
positions (FTE) decreased from 151 in 2021 to 133 in 2024. 
 
A very large majority of teachers are freelance (70%). This category includes both artists 
occasionally cooperating with schools and professional teachers working across multiple 
institutions. 
 

Gender Female Male Other 
2024  53% 46% 1% 
2021 45% 54% 1% 
23 Schools 2021-
2024 

45% 54% 1% 

 
For the first time, in 2024 a majority of female teachers was recorded within FEDEC schools 
(53%), compared to a male majority in 2021. 
In the constant sample of 23 schools, the gender distribution has remained unchanged since 2021 
(male majority, 54%). This suggests that the shift at network level is partially linked to new FEDEC 
members joining in recent years, many of which employ a higher proportion of female teachers. 
 
Teachers’ training 
 
One of the novelties of Mapping 2024 was that respondents were also asked to provide some 
information about the training of their permanent teaching staff.  
 

At least 1 teacher with a specific circus pedagogy 
training 

55% 

At least 1 teacher with HE circuspedagogy training 50% 
At least 1 teacher with HE training in teaching 
performing arts 

32% 

At least 1 teacher with sport-teaching training 21% 
No teacher with circus pedagogy training, but at least 
1 with performing arts or sport-teaching training 

65% 

 
The Mapping 2024 highlights significant disparities in the training background of permanent 
teachers across FEDEC schools. Just over half of the schools (55%) employ at least one teacher 
with specific training in circus pedagogy, and in most cases (90%) this training is at Higher 
Education level. 
 
This also means that nearly half of the schools (45%) employ no teacher with circus pedagogy 
training. However, 65% of these schools still employ teachers with Higher Education 
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qualifications in other performing arts (such as dance, theatre, music) or in sport-related 
disciplines (gymnastics, sport sciences). 
This suggests that many schools rely on cross-disciplinary expertise when specific circus pedagogy 
diplomas are unavailable. In parallel, a considerable number continue to depend on the 
professional experience of artists, athletes or in-house training schemes. 
 
In France, where state diplomas for circus teachers are long established, 90% of schools report 
having at least one teacher with Higher Education training in circus pedagogy.  
 
The most frequently quoted qualifications are the French BPJEPS and DE, followed by the 
Canadian AEC and the formation pédagogique at the École de Cirque de Bruxelles. For a more 
complete overview of existing teacher training programmes in circus arts, see the table compiled 
by FEDEC in 2024 (https://www.fedec.eu/en/article/661-teacher-trainings-in-circus-arts-2024-
fedec).  
 
Technical staff 
 

 % of schools 
employing riggers 

Tot of people Full-time Part-
time 
teachers  

Part-
time 

FTE 

2024  58,5% 55 69% 11% 20% 39,25 
RIGGERS Survey 
2022 / 34 53% 20% / 

 
2021 67% / / / / 39 
 

In 2024, FEDEC schools reported a total of 55 technical staff members (i.e. technical directors, 
riggers and stage managers who do not teach), corresponding to 39.25 full-time equivalents 
(FTE).  

While the total number of individuals was not recorded in 2021, the FTE figure is nearly identical 
(39 FTE). Furthermore, the proportion of schools employing staff who are exclusively technical 
dropped from 67% in 2021 to 58,5% in 2024. This suggests that while the number of people 
employed has increased, many new member schools do not employ permanent technical staff. 

A useful point of comparison comes from the dedicated RIGGERS Survey conducted by FEDEC in 
2022, which specifically focused on individuals dealing with safety and rigging practices in 
member schools. That survey reported 34 individuals working as riggers, of which just over half 
(53%) were employed full-time and 20% combined teaching and technical responsibilities. The 
Mapping 2024 confirms these proportions at network level: in 2024, 69% of technical staff are 
full-time, 11% combine teaching and technical tasks in the same school, and 20% are employed 
part-time. 
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23 Schools 
2021-2024 

% of schools 
employing riggers 

Tot of people Full-time Working 
as staff in 
the same 
school  

Part-
time 

FTE 

2024 70% 41 76% 10% 14% 27,65 
2021 78% / / / / 28,75 

In the constant sample of 23 schools, we can find more confirmations of what stated above. 
The percentage of schools employing staff who are exclusively technical stands at 70%, down 
from 78% in 2021. At the same time, FTE dropped slightly. This suggests that schools are 
increasingly relying on part-time or mixed contracts rather than full-time technical positions. 

Freelance technical staff 
 
In addition to permanent staff, a very large majority of FEDEC schools also rely on freelance 
technicians. In 2024, 78% of respondents declared employing freelance technical staff, either 
on top of or instead of permanent staff. 

The analysis of schools’ responses highlights several common uses of freelance technical staff: 

• Event-based support (student productions): most schools hire freelancers for end-of-
year shows, student tours and similar productions. 

• Inspections and safety checks: many schools contract external riggers to carry out 
regular safety inspections, as required by national legislation. 

• Specialised technical roles (lighting, sound, stage management, safety teaching): 
freelancers are often brought in to provide expertise not covered by the permanent 
team. 

Globally, the picture is clear: while half of schools (58,5%) employ at least one permanent rigger, 
four out of five (78%) rely on freelance technicians to ensure flexibility, respond to event-based 
needs and cover specialised expertise. This mixed model reflects the structural reality of the 
circus education sector, where permanent contracts remain limited and freelance engagement 
is often the most sustainable solution. 

 
Gender Female Male Other 

2024 21% 79% 0% 
RIGGERS Survey 

2022 
15% 85% 0% 

 

In terms of gender balance, technical staff remain overwhelmingly male. In 2024, only 21% were 
female, compared to 79% male. This shows a modest improvement compared to the 2022 
RIGGERS survey (15% female, 85% male). 
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Administrative staff 
 

 % of schools 
employing admin 

Tot of people Full-time Part-
time 
teachers  

Part-
time 

FTE 

2024  93% 371 80% 8% 12% 322 
2021 95% / / / / 206 
 
In 2024, FEDEC schools reported a total of 371 administrative staff members (including 
management, communication, HR and other non-teaching roles), corresponding to 322 full-time 
equivalents (FTE). This represents a significant increase compared to 2021, when the FTE was 
206.  
 
In terms of working conditions, 80% of administrative staff are employed full-time, 12% part-
time, and 8% combine administrative tasks with teaching duties.  
 

23 Schools 
2021-2024 

% of schools 
employing admin 

Tot of people Full-time Working 
as staff in 
the same 
school  

Part-
time 

FTE 

2024 96% 96 83% 5% 12% 230 
2021 100% / / / / 177 
 
If we restrict the analysis to the constant sample of 23 schools that replied in both 2021 and 
2024, the growth is even clearer: the total FTE rose from 177 in 2021 to 230 in 2024. 
 

Gender Female Male Other 
2024 68,5% 30,5% 1% 

 
The gender distribution shows a strong female majority: 68.5% female, 30.5% male, and 1% 
identifying outside these categories. 
 
Overall, these figures highlight a structural consolidation of administrative teams within FEDEC 
schools, confirming their essential role in sustaining management, communication, and 
organisational tasks. 
 
Coordinator for gender-based and sexual violence and harassment 
 
In 2024, 46% of FEDEC schools declared having one staff person designed as coordinator for 
gender-based and sexual violence and harassment. While the presence of such roles remains 
uneven across the network, responses show that schools are increasingly formalising this 
responsibility. Three main configurations can be identified: 
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• Internal coordinators: In most cases, the coordinator is a member of the permanent staff, 
either administrative or pedagogical. Often this role is combined with other 
responsibilities and does not correspond to a dedicated position. 

• Dual representatives: Several schools – particularly in France – have appointed two 
coordinators, typically one from the administrative side and one from the pedagogical 
side. This dual approach aims to ensure accessibility for both staff and students. 

• External or hybrid arrangements: few schools rely on external professionals or umbrella 
organisations, providing legal expertise, psychological support, or dedicated training. 
These external resources often complement an internal reference person. 

 
Despite different configurations, the tasks of coordinators converge around a common 
framework: 
 

• Identify: recognise incidents of gender-based and sexual violence and harassment, and 
be aware of the legal framework; 

• Understand: analyse the consequences of such acts and the mechanisms at play; 
• Prevent: implement awareness actions, detect risks, react and provide support, facilitate 

reporting, and ensure cases are properly addressed. 
 
Several respondents also mentioned that coordinators had followed specific training (among 
them, the FEDEC Speak Out project) programmes, national ambassador courses) and had 
introduced preventive measures such as workshops, conferences, or the revision of internal 
charters. These findings suggest that while the scope and resources vary, such coordinators are 
becoming an established element of professional circus schools’ commitment to safe learning 
environments. 
 
8) Disciplines & Curriculum Innovations 

Emerging disciplines  

The landscape of circus education within the FEDEC network continues to evolve, with an ever-
changing balance between time-honored traditions with emerging disciplines and innovative 
pedagogical approaches. As circus education continues to evolve, schools face ongoing 
challenges in maintaining comprehensive, relevant curricula while managing practical 
constraints. 
The Mapping 2024 reveals a situation similar to 2021, with some interesting insights about 
curriculum development in circus education.  
 
Acrobatics (Floor acrobatics, Partner acrobatics and Equilibristics) are nearly universal in FEDEC 
schools: 95% of schools are teaching it least one acrobatics discipline.  
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Acrobatics 
Discipline 

Schools teaching it Schools teaching it least one of 
these disciplines 

Floor Acrobatics 95% 
95% Equilibristics 90% 

Partner acrobatics 93% 
 
95% of the schools teach at least one balance discipline, thought this figure varies a lot: from the 
12% of highwire to more than 60% for tightwire and German/Cyr wheel. Compared to 2021, 
tightwire declined from 82% to 68% of schools. 
 

Balance Discipline Schools teaching it Schools teaching it least one 
of these disciplines 

Tightwire 68 % 

95% 

Slackrope 46% 
Highwire 12% 
Unicycle - Acrobatic 
bicycle  58% 
German wheel - Cyr 
wheel 61% 
Ladder 34% 

 
Aerial disciplines continue to represent the most visible aspect of contemporary circus, with an 
overwhelming majority of schools offering comprehensive aerial training. Aerial straps and static 
trapeze – rope -silks are the most popular, taught in almost all schools across the network. Two 
disciplines registered a moderate decline: cloud swing was taught by 51% of schools in 2021, only 
by 39% in 2024; flying trapeze passed from 26% to 15%.  
 
9 FEDEC schools offer at least 8 aerial disciplines. Among them, 2 schools offer all aerial 
disciplines: ESAC and Pistes D'Azur.  
 

Aerials Disciplines Schools teaching it Schools teaching it least 
one of these disciplines 

Aerial straps 83% 

93% 

Static trapeze - rope - silks 93% 
Swinging trapeze - cloud swing 39% 

Flying trapeze 15% 
Dance trapeze 73% 

Washington trapeze 20% 
Aerial cradle - Korean plank 32% 

Aerial hoop 88% 
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The disciplines requiring specialised equipment and advanced safety measures show a more 
stratified adoption pattern. Trampoline leads this category with 76% of schools teaching it. 
Compared to 2021, Russian bar passed from 29% to 10%. 
 

Propulsion 
Disciplines 

Schools teaching it Schools teaching it 
least one of these 

disciplines 
Trampoline 76% 

78% Teeterboard  46% 
Russian bar 10% 
Russian swing 10% 

4 FEDEC Schools offer all propulsion disciplines: Pistes D’Azur, École Nationale de Cirque de 
Châtellerault, SKH, ESAC.  

In what concerns the disciplines that do not fall under the previous categories, Chinese pole is 
taught in almost all schools, as it is juggling.  
 

Discipline  Schools teaching it 
Juggling 90% 

Clowning 49% 
Chinese Pole 88% 

Flexibility & Contortion 66% 
 
Emerging disciplines  
 

Discipline  Schools teaching it 
Pole Dance 27% 

Trampo-wall 20% 
 
 
Pole dance is nowadays accepted as an official circus discipline. While in 2021 only one FEDEC 
school mentioned it, it is currently present in 27% of schools. Pole dance appears in curricula 
ranging from specialised institutions like Institut National des Arts du Music-Hall to higher 
education establishments including CNAC and ENC Montreal. 
 
Trampo-Wall – almost no mention in 2021 - appears in 19.5% of schools, representing a 
significant innovation in circus training. Back in 2021, it was taught only in Canada, while now it 
is taught in France and Germany too.   
Other “new” disciplines are mainly aerials, such as Aerial hammock, Multiropes, Aerial chains, 
and Aerial double rope.  
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Additional subjects: professional & artistic 
 
Half of the schools (54%) specified additional disciplines beyond the standard categories, 
revealing a rich and diversified landscape. 
Circus theory subjects (history, dramaturgy, aesthetics) and body-related subjects (anatomy, 
functional movement analysis, body awareness) are the most quoted, while few schools explicitly 
mentioned professional skills such as management, costumes, make-up. This gap suggests that 
most circus education programs assume professional skills will be acquired through experience 
or separate training.  
 
In contrast to professional skills, creative arts enjoy widespread adoption across the network. 
83% of schools integrate creative disciplines such as music, drama, improvisation, dance and 
composition into their curricula. More specifically, 90% of the schools mentioned “dance” as 
subject, and 83% “drama”. 
 
This emphasis reflects circus education's interdisciplinary approach to artist development, 
recognising that contemporary circus artists must be complete performers capable of 
contributing to creation, developing artistic voice, and engaging with diverse artistic 
collaborators. 
 
9) Professional Integration 
 
According to the study led by FEDEC in January 2025, professional integration is the process that 
enables an individual, or a group of individuals, to enter the job market under conditions that are 
favorable to obtaining a job. 
 
Only 44% of respondents reported having a dedicated person responsible for professional 
integration. In most cases this role is taken on by the general, artistic or pedagogical director, 
often supported by other colleagues. In 22% of the cases, schools rely on external staff as well. 
Graduates of FEDEC schools face a wide spectrum of challenges when transitioning into 
professional life. These can be summarised as follows: 
 

 Challenge Explanation 

Knowledge of the sector and market realities 

Limited understanding of administrative 
procedures, contracts, and financial realities; 
unrealistic expectations about professional 
life. 

Employment & competition 
A saturated market with limited entry-level 
jobs, auditions or residencies for newcomers, 
particularly outside Europe. 

Financial precariousness 
Irregular contracts and unstable income; 
pressure to diversify through teaching or side 
jobs; decline of public subsidies. 
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Networking 
Few opportunities to access companies, 
programmers and festivals, and to build 
sustainable professional connections. 

Administrative & legal barriers 
Challenges with visas, work permits, age 
restrictions, or specific employment statuses 
(e.g. the French intermittence system). 

Health & confidence 

Difficulties balancing physical demands with 
long-term well-being; risks of injury; 
insecurity, loneliness and psychological 
strain; lack of self-confidence. 

Recognition & infrastructure 

Limited political recognition of circus as an 
art form; in some countries, a lack of 
adequate infrastructure and resources after 
graduation. 

 
What schools are doing to face these challenges? 
 
In the Mapping 2024, schools were asked to briefly explain how they prepare their students to 
enter the job market. The answers show a wide range of approaches. For many intermediate 
schools, professional integration is understood primarily as preparation for Higher Education: 
the focus is on preparing students for auditions and artistic dossiers.  
 
Other institutions emphasise the delivery of recognised diplomas in circus arts, either with an 
artistic orientation (e.g. Certification d’artiste de Cirque et du mouvement delivered by the Procirk 
network in France) or a pedagogical one (e.g. Concevoir et animer un projet artistique à vocation 
sociale by Le Plus Petit Cirque du Monde), opening possibilities to work as teachers in youth or 
professional schools. 
 
Overall, 61% of the respondents deliver a diploma recognised by the state. This is significant, as 
recognised diplomas sometimes grant graduates access to public support schemes, which in 
some countries (e.g. Belgium) can last up to three years. 
Schools also integrate professionalisation into their curricula, for instance by providing 
entrepreneurship and career management classes, or by developing exchanges and residencies 
at international level.  
 
Students are connected with employers through guest lectures and workshops, through their 
participation in school productions and graduation shows, and by being brought to festivals to 
perform, meet programmers and gain visibility.  
 
Finally, a few schools – mainly at HE level – are able to offer touring opportunities to recent 
graduates, as well as internships with companies thanks to established partnerships. 
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Category Examples 

Preparation for Higher Education 

Ecole de Cirque de Lyon – preparing students 
for HE entry; LeZartiCirque – orientation 
towards other circus schools; preparatory 
programmes emphasising audition skills and 
artistic dossiers. 

Recognised certifications 

Procirk network – Certification d’artiste de 
Cirque et du mouvement (France); HE 
institutions – bachelor degrees in circus arts; 
Le Plus Petit Cirque du Monde – pedagogical 
certification. 

Access to public support schemes 

Diplomas granting access to state 
professionalisation support (e.g. ESAC 
bachelor giving access to a 3-year 
programme in Belgium). 

Performance opportunities & Touring 

SAB, Carampa, CNAC, ESACTO’Lido, 
Académie Fratellini – student production 
tours; Aircraft Circus Academy – final show 
used for promotion; FLIC Circus School – 
numerous shows integrated into curriculum. 

Networking & professional encounters 

Codarts – meetings with presenters and PR 
professionals; CircArtive – guest lecturers 
and company exchanges; Kyiv Academy – 
annual gala with employers + partnerships 
with circuses; ECB – regional cultural 
partnerships. 

Exchanges & partnerships 
Carampa – collaborations with other schools; 
ENCC Châtellerault – international 
residencies and cooperation projects. 

Festival participation & visibility 
FLIC Circus School – collaborations with 
festivals; EPAOE (Lisbon) – performances in 
national cultural events and at Chapitô. 

Career guidance & follow-up 
Codarts and Fontys – entrepreneurship 
classes; Ecole Jules Verne – career follow-up 
handbook. 

 
What FEDEC could do 
 
According to members, FEDEC’s support in this field could follow four main lines of action: 

1. Networking and encounters with professionals – creating more opportunities for 
students to meet programmers, companies, and producers, whether through festivals, 
mentoring schemes or job fairs. 
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2. Training and professionalisation modules – providing workshops on entrepreneurship, 
administration, artistic identity, communication, as well as sharing best practices from 
experienced artists. 

3. Standard documents and resources – offering model contracts, directories of employers, 
databases of auditions, festivals and job opportunities, and career follow-up manuals, 
possibly complemented by studies on market trends and employer expectations. 

 
10) Collaborations with the leisure sector  
 
“The school’s pedagogical programme conceives professional training as a continuation of 
amateur artistic education” – This sentence, provided by one of the respondents to the Mapping 
2024 survey, captures well the relationship that FEDEC schools maintain with the leisure sector. 
 
In the context of circus education, the leisure sector refers to all forms of non-professional circus 
practice. It encompasses: 

• Youth circus: educational activities for children and young people, often forming the first 
step in a pathway towards professional training; 

• Social circus: programmes aimed at disadvantaged or marginalised groups, where circus 
is used as a tool for social inclusion, empowerment and community building; 

• Amateur and recreational circus: courses and workshops for adults who engage in circus 
primarily for leisure, personal development, or creative expression, without the aim of 
entering the professional labour market. 

 
70% of respondents cooperate with a leisure circus organisation more than once a year, while 
14% at least once. But what forms does this cooperation take in practice?  
 

• Pedagogical continuity: for many schools, professional training is conceived as a 
continuation of amateur artistic education. In line with this, students are directly involved 
in leisure activities, for instance by teaching classes, leading workshops, or supporting 
weekly courses. 

• Joint projects and events: several schools develop collaborative initiatives with leisure 
organisations, such as local festivals, carnivals or newcomer shows where professional 
students perform alongside leisure students or offer workshops. 

• Internships and professional practice: in many cases, leisure structures provide a context 
for internships and professional practice, allowing students to gain hands-on experience 
in teaching young people or working with disadvantaged groups. 

• Networks: in some countries, such as France, a national network brings together both 
leisure and professional circus schools. In others, the leisure network is the only active 
structure. As a result, some respondents are members of regional and national networks, 
where cooperation takes place in the form of teachers’ meetings and training sessions, 
students’ workshops and exchanges, and in some cases policy initiatives to raise 
awareness about circus education at local level. 
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The Mapping 2024 figures clearly confirm the strong and structural link between the leisure and 
professional sectors.  
Overall, we have seen that one third of students selected for professional programmes in FEDEC 
schools came from leisure organisations. But the leisure sector is not only a gateway to 
professional training but also a vital partner for schools, offering spaces for practice, visibility 
and community engagement. By cooperating with leisure organisations, FEDEC members 
strengthen both their educational mission and the wider recognition of circus as a cultural and 
social practice. 
 
11) Conclusions 
 
The 2024 FEDEC Mapping confirms the steady evolution of the professional circus education 
sector within a network that now includes over 80 members worldwide, among them 17 Higher 
Education (HE) institutions. 
 
Across all levels, the network represents 2.331 students in professional training pathways and 
around 1.700 teachers. 
 
However, the analysis shows that growth is mainly driven by new members joining, while the 
constant sample of 23 schools that have participated in all surveys since 2021 reveals stable or 
slightly declining numbers of students and graduates. 
 
Across the network, around 800 students graduated in 2023, but within the constant sample the 
number of graduates has fallen by 18% since 2021. 
 
The data also highlight a notable shift in gender balance: for the first time, women represent a 
majority among teachers (53%), and account for 69% of students.  
Teacher numbers have risen, yet permanent positions remain scarce and most continue to work 
as freelancers. Technical and administrative staff show consolidation, but reliance on freelance 
technicians remains structural.  
 
The traditional pathway from leisure to preparatory/VET to Higher Education remains dominant.  
Competition for places is intensifying: applications remain high, yet HE institutions are selecting 
fewer students than in the past. 
At the same time, the transition from education to employment remains challenging, with 
uneven support systems for professional integration across the network. 
 
Overall, the Mapping 2024 paints a picture of a resilient yet fragile sector, marked by strong 
commitment to artistic and pedagogical innovation, but still facing structural challenges in 
recruitment, employment stability, and graduates’ integration into the professional field. 
These findings highlight the need for FEDEC to strengthen cooperation, support sustainable 
working conditions, and build stronger bridges between education and the job market. 
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This glossary clarifies key terms and concepts used throughout the report, particularly those 
related to circus education and professional training pathways within the FEDEC network. 
 
EQF — European Qualifications Framework 
A common European reference tool that helps compare qualification levels across different 
national education systems. It ranges from Level 1 (basic knowledge and skills) to Level 8 
(doctoral level). The EQF provides a shared language to describe learning outcomes in terms of 
knowledge, skills, and competences, and facilitates recognition and transparency of 
qualifications across Europe. 
Within circus education, FEDEC member programmes generally correspond to EQF Levels 4–7, 
depending on whether they are preparatory, vocational, or higher education pathways. 
For more info : https://europass.europa.eu/en/europass-digital-tools/european-qualifications-
framework 
 
Secondary School 
Refers to general secondary education within national education systems (high school level). In 
some countries, like France, Norwey or Canada, certain secondary schools include circus 
options or specialisations within the curriculum (for example, École nationale de cirque de 
Châtellerault in Châtellerault, or Pop Circus in Auch). These are included in this report because 
they represent an early structured pathway combining general education with circus training. 
 
Vocational / Professional School 
School providing specialised and vocational training intended to prepare students for careers as 
professional circus artists. These programmes usually deliver a diploma or certificate but are 
not considered Higher Education. 
 
Preparatory School 
Institution or programme aimed at preparing students for entrance auditions to Higher 
Education circus schools. Often referred to in French as école préparatoire. Many FEDEC schools 
are providing both a professional and a preparatory programme.  
For more info about professional and preparatory schools: https://www.ffec.asso.fr/se-
former/devenir-artiste-de-cirque/ (in French) 
 
Intermediate School 
In this report, the term Intermediate designates schools and programmes intended to prepare 
students for careers as professional circus artists, situated between leisure/recreational circus 
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and Higher Education. Therefore, it encompasses secondary, preparatory and 
vocational/professional courses. The term avoids confusion with secondary education, which 
refers to general academic schooling. 
 
Higher Education (HE) Institution 
Accredited institution delivering recognised Bachelor’s or Master’s degrees in circus arts, 
focused on artistic creation, research, and authorship. 
 
Professional Development Circus Courses 
Training programmes addressed to professionals already active in the circus sector, equivalent 
to “continuing education” (formation continue in French). Such programmes are designed to 
update, specialise or retrain professionals such as circus artists, teachers and trainers, artistic 
and technical directors, riggers, stage managers, and other professionals involved in circus 
education. 
For more info and a general definition of professional development: 
https://www.cedefop.europa.eu/en/tools/vet-glossary/glossary?letter=P 
 
Youth Circus 
Circus activities for children and young people, generally non-professional and aimed at 
personal development, creativity, and social interaction rather than career preparation. 
For more info please visit the Europeant Youth Circus Organization website : www.eyco.org 
 
Social Circus 
Circus practices used as a tool for social inclusion, education, or community development, 
rather than for artistic or professional training purposes. 
For more info you can read the Guidebook for Social Circus Trainers (Circus Trans Formation 
project) by Caravan Circus Network at: https://www.caravancircusnetwork.eu/wp-
content/uploads/media/CTF-Guidebook.pdf 
 
Amateur and recreational circus 
Circus activities for adults practiced for leisure and well-being, outside the professional training 
framework and without the objective of entering the artistic labour market. 
 
Leisure Sector  
In this report, the term leisure sector is an umbrella term that includes Amateur, Youth and 
Social Circus activities. 
 



 

 

Page 3 sur 3 

 

Professional Integration 
The process that enables graduates to enter the labour market under favourable conditions, 
bridging the gap between education and employment. 
 
Transition to Professional Life 
The period following graduation during which young artists begin to establish their careers, 
often supported by schools, residencies, or professional networks. 
 
Non-formal / Informal Learning 
Learning processes taking place outside formal education systems, such as workshops, peer 
learning, apprenticeships, or professional experiences. Non-formal learning occurs in organised 
settings (e.g. workshops, short courses, summer schools) with specific learning objectives but 
without formal certification. Informal learning is unstructured and self-directed, acquired 
through daily experiences, peer exchange, artistic practice, or professional work. 
Both are key components of lifelong learning in the performing arts. 
For more info: https://europass.europa.eu/en/validation-non-formal-and-informal-learning 
 
Residency / Artistic Residency 
A period during which artists are hosted by a venue or organisation to develop an artistic 
project, often supported by mentors, resources, or public showings. 
 
FTE — Full-Time Equivalent 
A measurement unit used to compare workloads of staff or students. One FTE corresponds to 
one person working or studying full time over a given period (usually one year). 
For more info: https://ec.europa.eu/eurostat/statistics-
explained/index.php?title=Glossary:Full-time_equivalent_(FTE) 
 
 

 
 
 

 


